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Abstract 

While the study abroad community provides ample research on the topic of long-term versus 

short-term study abroad programming, there is a serious lack of research on practical instruments 

to assess and foster learning within the study abroad context. This paper provides a mixed-

methods case study approach to analyzing the global citizenry development of four XXX study 

abroad participants on a short-term, socially-embedded, culturo-linguistic immersion program. 

The instrument designed for this study, the Reflection Journal and Guide (RJaG) (see Appendix 

A), was implemented to assess and foster global citizenry development. The RJaG includes pre 

and post program self-assessments, as well as journaling prompts--the assessment of which 

showed increased linguistic, historical and cultural competence and confidence, high order 

culturally-sensitive critical thinking skills, and a significant increase in global citizenry 

development.  

 Keywords: global citizenry, Spanish study abroad programs, short-term study abroad, 
service learning abroad, study abroad programming 
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Reaching higher levels of global citizenry on short term study abroad programs: A case study 

Introduction 

The two-year college demographic is composed of many non-traditional students 

responsible for their dependents, as well as a significant population of students of low socio-

economic status, many of which are working full time while furthering their education 

(American Association of Community Colleges, 2013). These students, due to their financial 

limitations and dependent commitments, often times do not have the option of semester or year-

long study abroad opportunities. A viable alternative, however, is for them to enroll in a short-

term study abroad program, lasting from two to three weeks, leaving two-year institution world 

language faculty and study abroad administration with a very important challenge—the 

development of quality short-term, culturo-linguistic immersion study abroad programs. 

There is a plethora of research highlighting the benefits of the traditional three-faceted 

short and long term study abroad format (homestays, coursework and touring), as well as a 

reasonable amount of research validating the importance of intercultural competence among 

study abroad participants. Despite these acknowledgements within the study abroad community, 

there is a serious lack of practical research-based strategies to help students attain higher levels 

of intercultural competence (Anderson, Lawton, Rexeisen & Hubbard, 2006). The author’s own 

positionality on the topic, as a co-founder of Hands-on Spanish Travel LLC (HOST), an 

educational travel company that provides socially embedded culturo-linguistic immersion study 

abroad programs to secondary and post-secondary institutions, has her personally vested in this 

quest for quality program development techniques, namely, assisting higher education 
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administration and faculty to foster higher levels of global citizenry development among their 

student population. 

The term global citizenry development was deliberately selected for this study, as a 

replacement for some of the more passive terminology currently used in the traditional three-

faceted study abroad community, such as intercultural sensitivity, cross-cultural sensitivity, 

global mindedness and global awareness (Chieffo & Griffiths, 2004; Jackson, 2008; Kell & 

Morris, 2008). The words global citizenry, unlike the previously mentioned terms, imply action 

and engagement—two key elements crucial for the development of a quality short-term culturo-

linguistic immersion study abroad experience. Global Citizenry is perhaps most commonly 

associated with the fight against universal injustices, such as poverty, world hunger, the lack of 

potable water, homelessness, illiteracy and child trafficking. However, within the context of 

study abroad, global citizenry encompasses both the student’s impact on these social issues, as 

well as the degree to which the student has been impacted by her or his own social 

embeddedness abroad, affecting factors such as the individual student’s life goals, cultural and 

linguistic competence, desire to be civically engaged abroad, sense of environmental stewardship 

and interest in international perspectives, affairs and social progress—all areas explored in this 

paper. This paper, through a case study approach, including pre and post program questionnaire 

analysis and a detailed examination of structured and open-ended journaling of four University 

of Wisconsin Colleges study abroad participants, who embarked on a socially-embedded short-

term culturo-linguistic immersion study abroad program in Peru, attempts to answer the 

following questions: 1) How can study abroad faculty and administration better assess and foster 

global citizenry development on socially-embedded short-term culturo-linguistic immersion 
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study abroad programs? and  2) What are the student-related benefits as a result of the 

implementation of an instrument aimed to assess and foster global citizenry development?  

 

Literature Review 

 The benefits of short-term versus long-term study abroad programming is a prominent 

discussion within the study abroad community and, despite the relatively recent surge in short-

term study abroad programs in post-secondary institutions across the United States, a review of 

the latest publications on this topic suggests that researchers have ample data to support both 

sides of the argument. Advocates of long-term study abroad find that semester and year-long 

programs, when compared with short-term programming, promote higher levels of global 

mindedness (Kehl & Morris, 2008) and intercultural sensitivity (Jackson, 2008), as well as  

significantly improve second language (L2) proficiency (Davidson, 2009). Proponents of short-

term programming state it positively impacts states of cross-cultural sensitivity (Chieffo & 

Griffiths, 2004), has a meaningful impact on the personal and intellectual lives of participants 

(Adnerson, Lawton, Rexeisen & Hubbard, 2006), and offers a great field study alternative to the 

traditional classroom setting, encouraging higher order cognitive processes (McLaughlin & 

Johnson, 2006), allowing students to learn by constructing their own meaning of the world 

around them. While experts in the field may disagree on which of the two programming 

approaches is better, there is an overwhelming consensus on three issues within the study abroad 

community: 1) study abroad is an enriching experience, no matter what the duration, 2) study 

abroad should be more encouraged and financially supported across all post-secondary 
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institutions and 3) there is a significant lack of pedagogical strategies and practical instruments to 

encourage and assess, what is described in this manuscript as global citizenry development. 

Several researchers have uncovered, either through implementation or retrospective 

reflection, a few short-term study abroad programming elements that are crucial to quality short-

term study abroad programming. De Loach, Saliba, Smith and Tiemann (2003) suggest group 

discussions as a way to increase higher order thinking; Jackson (2008) recommends promoting 

deeper levels of self-awareness to increase metacognitive competence; Lewis and Niesenbaum 

(2005) encourage service learning-based programming, stressing the benefits of social 

embeddedness;  McLaughlin and Johnson (2006) state journaling and trip summaries are crucial 

to a holistic program; and Allen (2010) emphasizes the importance of engaging students in 

“structured interaction with cultural informants” (p.46). These studies propose programming 

models, presenting the previously mentioned core elements; and, despite the sustained 

immersion-related obstacle posed by short-term study abroad, prove that these elements, even 

when implemented separately, can actually lead students to achieving long-term culturo-

linguistic immersion study abroad program objectives, such as significantly increased L2 

proficiency and, overall, a stronger sense of global citizenry.  

Only two of the above-mentioned studies, however, offer practical resources and 

pedagogical approaches to running short-term study abroad programs. McLaughlin and Johnson 

(2006) offer field-ready activities that foster higher critical thinking skills for biodiversity-

centered short-term study abroad programs. De Loach, Saliba, Smith and Tiemann (2003) 

provide step-by-step hierarchical questioning strategies that show practitioners how to use the 

Socratic questioning method within the context of group discussions on short-term study abroad 

programs, encouraging higher levels of critical thinking among their students. Given the 
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dramatic increase in short-term study abroad programming, and the continuous desire on behalf 

of study abroad administration and faculty to offer high quality programming opportunities for 

their students, the author decided to build a short-term study abroad program incorporating all 

the best practices in short-term study abroad program development in to one program, as well as 

provide practitioners with a field ready instrument that aids practitioners in the assessment and 

fosterment of global citizenry development among students engaged in short-term, socially 

embedded culturo-linguistic study abroad programs. This paper lays out the design for a short- 

term, socially-embedded culturo-linguistic immersion study abroad program, synthesizing the 

implementation of the latest best practices in program development. The manuscript offers the 

reader access to the actual instrument used to foster and assess student global citizenry 

development (see Appendix A) and displays data collected from the instrument in a global 

citizenry development model, reflecting the experiences of study participants. 

Methods 

This study involves a mixed methods approach, providing quantitative pre and post 

program questionnaire data examination in combination with a qualitative ethnographic analysis 

of students’ prompted and open-ended journaling. This mixed methodology attempts to offer a 

holistic approach to understanding the global citizenry development of four study abroad 

participants, representing four separate campuses within the University of Wisconsin Colleges 

two-year system. 

Participant and Institutional Demographics 

All four study participants come from rural communities throughout the State of 

Wisconsin. Each study participant enrolled in the University of Wisconsin Colleges (UW-
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Colleges) Peru Universitario study abroad program agreed to participate in the study as well as 

earn both Spanish and service learning credits on their socially-embedded culturo-linguistic 

immersion short-term study abroad program in Peru. There were a total of six students enrolled 

in this study abroad program, the fifth student did not comply with the completion of 

questionnaires and journaling for this study and the sixth student declined participation in the 

study due to personal reasons. For the purpose of confidentiality, all study participants will 

remain anonymous with the names A, B, C and D. A brief background of each participant is 

provided below.  

Table 1 

UW-Colleges Peru Universitario Study Abroad Program Participant Demographics* 

Participant Age Student 
Status 

Financial Aid 
funded the 
participant’s 
study abroad 
program 

Independent Has 
dependents 

Estimated 
Annual  
Income 

Plans to 
seek four 
year 
degree 

Plans to 
seek a 
Spanish 
undergr
aduate 
degree 
(either 
minor or 
major) 

First 
Generation 
College 
Student 

A 

 

20 Full time No No No ** Yes No No 

B 

 

21 Full time No No No $15,000 Yes Yes. 
Minor. 

No 

C 

 

39 Part time Yes Yes Yes $29,000 Yes Yes Yes 

D 

 

23 Full time Yes Yes No ** Yes ** Yes 

Note: *All data reflects participant status upon enrollment. **Student chose not to disclose information. 

UW-Colleges, a conglomerate of 13 rural community two-year colleges, is the 

educational system that runs the Peru Universitario program. UW-Colleges prides itself on 

providing affordable post-secondary education access to students in remote areas of the state, 
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offering the lowest tuition of any post-secondary degree-awarding institution in the state of 

Wisconsin (Money Matters, n.d.), with over an impressive sixty percent of enrolled students 

entering the UW-Colleges system as first generation college students (Go to College, n.d.). UW-

Colleges enrollment, as of September 16th, 2013, was at 14,036 students (University Relations, 

2013), all of which have the option to choose from fourteen short-term credit-bearing study 

abroad programs offered through UW-Colleges. Program destinations include: Nicaragua, Italy, 

Egypt, Japan, Costa Rica, Ghana, Southwest Pacific, Germany, Peru, China, Oxford and 

Canada—only two of which qualify as culturo-linguistic immersion programs offering 

homestays, culturo-linguistic coursework, service learning and touring: Nicaragua and Peru, both 

Hands-on Spanish Travel (HOST)-designed and operated programs (Study Abroad, n.d.). In the 

2012-2013 academic calendar year, the first year Peru Universitario ran, 49 students enrolled in 

study abroad programming, approximately 0.35% of the overall student body, relatively low in 

comparison to the national average, of which only 1% of post-secondary students enroll in study 

abroad programming (NAFSA, 2011). 

Setting 

Peru Universitario, offered through the UW-Colleges Study Abroad office and operated 

by HOST, is a thirteen-day short-term study abroad program that incorporated the three 

traditional elements of study abroad programming—homestays, coursework and touring, with an 

additional element, social embeddedness. On this particular program students lived nine days 

with host families of upper middle class status, five days of which they engaged in culturo-

linguistic coursework from 9am to 1pm at Lima’s premier Spanish language institute, El Sol, 

situated in an upscale coastal neighborhood in the district of Miraflores, and four hours of service 

learning projects, from 2pm to 6pm, at a small private elementary school with approximately 150 
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students in attendance, located on the outskirts of Manchay, Peru. Manchay is a high desert 

shanty town, home to thousands of displaced families that managed to escape the Shining Path’s 

terrorist movement that ravaged the Peruvian Andes in the 1980’s. Students spend the remaining 

days of the program in Cuzco city, the ancient capital of the Incan Empire, the Sacred Valley, 

Aguas Calientes and Machu Picchu, immersed in the pre-colonial world they studied at El Sol. 

The study abroad program concludes with a closing reflection banquet at one of Peru’s most 

famous restaurants, La Rosa Nautica, situated on the Pacific coast of Miraflores. This is the 

diverse and eye-opening environment in which a small group of rural Wisconsinite students 

engaged in their global citizenry development self-analysis. 

Data Collection 

The main instrument used in this study to assess the global citizenry development of 

participants was the UW-Colleges Peru Universitario Reflection Journal and Guide (RJaG) (See 

Appendix A) designed by the author and the program’s lead faculty member. This instrument 

provided the author with both quantitative and qualitative data sets to assess the impact of this 

particular study abroad program on the participants’ global citizenry development. The RJaG 

was used by students before, during and after the study abroad program in order to better 

understand the global citizenry development process and the impact the Peru Universitario 

program had upon student participants. The RJaG is divided into several key elements: a pre-

program questionnaire, a self-projected goals chart (SPGs), guided reflection logs (GRLs), daily 

assessment logs (DSAs), daily free-write journals, a banquet reflection summary (BRS) and a 

post-program questionnaire. A brief explanation of each element can be seen below. 
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Table 2 

UW-Colleges Peru Universitario Study Abroad Program RJaG Elements and Explanations* 

RJaG 
Element 

Description RGaJ Element Components Relevance 

Pre-program 
questionnaire  

An assessment of pre-trip 
global citizenry 
development. 

 

 

 

• Cultural competence: Students rate their 
understanding of Peruvian pop culture, 
familial norms, history, Incan civilization, 
politics and poverty. 

• Linguistic competence: Students rate their 
ability with regard to listening comprehension, 
speaking skills, accurate grammar usage and 
breadth of vocabulary. 

• Global citizenry**: Students rate their interest 
in socioeconomic/educational responsibility 
and global competence and their desire to 
engage civically on a global level. 

• Students rank their 
understanding/ability/interest/competence on a 
scale of 1-5. 

The Pre-program questionnaire is 
crucial for administration, faculty 
and program operators to 
understand self-assessed student 
pre-trip cultural and linguistic 
understanding, as well as global 
citizenry development.  

SPGs A chart depicting pre-
established trip-oriented 
goal categories. Students 
are asked to set personal 
goals for each category 
and explain the means by 
which they intend to 
achieve those goals.  

• Goal categories: Service learning, linguistic, 
cultural immersion, historical immersion and 
personal development. 

• Sample example provided to students: Learn 
10 new words each day. Travel with my 
notebook, keeping track of the new words I 
hear, and either asking for or looking up their 
meaning. 

By setting personal goals before 
embarking on their program, 
students take ownership of their 
experience, recognizing their 
engagement and dedication play a 
key role in their overall trip 
satisfaction and impact. 

GRLs A daily prompted short-
answer journal section 
that encourages students 
to focus on the “little 
things” that, collectively, 
make the overall 
experience 
transformational. 

• What stood out most to me today? Why? 
• What is it that I’m most curious about today? 

(Make it a point to find out the answer 
tomorrow!) 

• Describe today’s interactions with your host 
family. 

• What are 2 words/expressions I learned today? 
 

Often times the compact, fast-
paced nature of short-term 
culturo-linguistic immersion study 
abroad programs is 
overwhelming. GRLs encourage 
students to slow down and take a 
moment to pay attention to detail 
and specific curiosities. 

DSAs A daily self-assessment 
for students to gauge their 
growth/progress in 
specific aspects of the 
program. 

 

 

 

• Self-assessed daily growth categories: Cultural 
knowledge, historical knowledge, linguistic 
knowledge, and personal development. 

• Students rank their growth on a scale of 1-5. 

Throughout the course of the 
program, students are able to see 
their growth or stagnancy in these 
specific program aspects, showing 
concrete evidence of growth, as 
well as where progress is lacking. 
DSAs also allow administrators, 
faculty and operators to assess the 
effects particular trip elements 
have upon student 
growth/progress. 

Daily free-
write journals 

A blank page for daily 
free-write journaling. 

 

 

• NA Students are allowed to focus on 
program elements/happenings that 
are important to them. 
Administrators, faculty and 
operators gain greater 
(unstructured) insight into the 
personal experience of each 
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individual. 

BRS A prompted writing, 
encouraging students to 
reflect on how they have 
been affected by the 
program. Students 
present this writing in 
front of faculty and 
fellow students in speech 
format at the Closing 
Reflection Banquet. 

• Students are requested to review their SPGs, 
GRLs and DSAs and reflect upon their overall 
experience. 

• Two guiding questions are: What was the most 
impactful experience for you on this program? 
and What do you plan to take back to the 
States with you?  

The BRS, given the fact that it is 
presented at the Closing 
Reflection Banquet, allows all 
program participants, students, 
faculty, operators and 
administration, the opportunity to 
see how students have processed 
and synthesized their learning and 
growth on the program.   

Post-program 
questionnaire 

An assessment of post-
trip global citizenry 
development, overall 
student growth and 
program satisfaction. 

 

• The same questions found in the pre-program 
questionnaire are found in this element of the 
RGaJ. Additional questions asking students to 
rate certain program experiences, such as their 
host family and coursework are also included.  

• This element includes a section of 14 short 
answer questions (complete list seen in pages 
48 and 49 of Appendix A). The two primary  
questions used to guide overall student 
reflection are: What has impacted me the most 
on this program? What do I plan to take home 
with me? 

The post-program questionnaire 
allows administration, faculty and 
operators the ability to 
quantitatively and qualitatively 
examine students’ self-assessed 
growth and the overall 
effectiveness of the program’s 
influence on each student’s global 
citizenry development. 

Note: *The RJaG used in the Peru Universitario Study Abroad Program can be seen in its entirety in Appendix A. ** Specific examples/further 
explanations of global citizenry elements were provided to students in the questionnaire.  

Analytic Strategy 

As mentioned previously, this study provides both qualitative and quantitative data sets, 

allowing for a holistic approach to data analysis. All numeric data, from DSAs and pre and post 

program questionnaires, were displayed in a graphical format to track the overall group’s global 

citizenry development, as well as each individual participant’s perceptions of various elements of 

his or her global citizenry development across the duration of the program. Given the particularly 

small sample size, all quantifiable data collected cannot be inferential outside of this specific 

program. It is, however, quite descriptive, offering a quantifiable depiction of whether the 

participants experienced global citizenry-based growth throughout this particular program. While 

the quantitative data answered to what degree the participants’ global citizenry development was 

affected, qualitative data collected explained how the participants were affected by individual 

moments, realizations and programming elements, and, upon reaching theoretical saturation, 
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allowed the author uncover specific global citizenry development-based themes and patterns 

uncovered under this particular program design. Extensive qualitative data, retrieved from the 

pre-program questionnaire, SPGs, GRLs, daily free-write journaling, BRSs and the post program 

questionnaire, were analyzed through a case study approach, using inductive and A Priori codes, 

by two researchers, the author and the lead faculty member. Having an established set of A Priori 

codes, in addition to engaging in inductive coding, encouraged inter-coder reliability, ensuring 

accurate data analysis. The selected A Priori codes, all factors of global citizenry development, 

were: student life goals, cultural and linguistic competence, global competency, international 

socio-educational and economic responsibility and Global civic engagement.  These codes, 

among others, were analyzed for their frequency and interconnectedness, leading to the 

discussion of benefits of this particular type of short-term study abroad programming, as well as 

the value in RJaG implementation.  

Research Results and Discussion 

 The RJaG proved as a successful instrument in encouraging elements of global citizenry 

development. First, it encouraged participants to take ownership of their hands-on immersion 

experience, as they were requested to clearly state goals they wish to accomplish and how they 

intend to achieve these goals throughout the course of their study abroad program. This goal 

setting through the SPG’s established an elevated awareness of linguistic confidence and 

competence. Student A, for example, who established his linguistic SPG as “Being able to speak 

Spanish better than I do now”, on day four of his GRL, wrote “Seeing how much Español I’ve 

learned since I got here is exciting.” Linguistic competence growth was observed in each 

participant throughout the course of the program, as is also evident in the quantitative data results 

of the DSA, showing an overall daily average increase of 60% in linguistic competence. 
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Historical and cultural growth reflected significant growth indexes as well, at 56% and 63%, 

respectively (See Figure 1).  

Figure 1 

Average DSA growth 

 

Evidence of growth in these two categories was clear in the students’ structured and free-

write journals, and Closing Reflection Banquet speeches; and the increased desire to learn more, 

particularly in the historical competence category, was expressed often. Student writing not only 

affirmed quantitative data collection on historical growth, it also expressed a clear increased 

interest in history in general, not limited to pre-colonial Peruvian history.  

Student writing revolving around cultural competency, however, proved to be the more 

interesting of the two, as it clearly expressed depth in critical and constructive thinking within 

the Peruvian cultural context. For example, all students witnessed and experienced first-hand the 

closeness of Peruvian family members. Students highlighted how each meal was an opportunity 
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for all family members to discuss their day and their feelings. Without exception, students 

viewed their own culture through a newly-found critical lens, commenting on how this sincere 

family discussion around mealtimes is rarely the case in their own homes. One student stated she 

intends to return to the States to introduce this Peruvian cultural norm within her own household. 

Students also noted the respect and kindness among Peruvians, particularly in greetings. Student 

B went as far to infer that “Warmer greetings in the USA would make for a more 

peaceful/friendly environment.” Some of the most profound cultural discoveries, however, took 

place within the service learning segment of the program.  

A five day portion of the Peru Universitario program was dedicated to social-

embeddedness. It is during this time that students expressed significant discoveries about 

themselves, the Peruvian culture and their own culture. Student C, as well as other participants, 

dedicated a significant portion of his Banquet Reflection Speech to the service learning element 

of the program. In his reflection about the service learning site, he stated “The staff at the 

Manchay elementary school are heroes in my eyes. True champions of the human spirit.” and 

continued to critically project this realization to his own culture, stating “America has a shortage 

of people taking care of their neighbors and our government taking care of our children's 

education/future.” The service learning segment of the program is also where students showed 

the most personal and global citizenry-related growth. Student D, for example, expressed in her 

SPGs that she hoped to make a difference in the lives of youth at the service site. Her Reflection 

Banquet Speech affirmed that she reached this goal, but also attained a higher level realization, 

linked directly to global citizenry development. She realized that the learning and growth of a 

service learning experience is a two-way street, stating, “I realized that we had a large impact on 

all the people we met and that those people had an immense impact on us forever”. This 
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awareness, recognizing that, despite vast socio-economic and cultural differences, UW-Colleges 

students and students at the service learning site were all able to learn and grow together, was a 

common theme throughout all writing related to the service learning segment of the trip. 

During the service learning portion of the trip, students showed evidence of three core 

aspects of global citizenry development: elevated interest in socio-educational and socio-

economic responsibility, increased global competency, and increased desire to be civically 

engaged on a global level. In the pre and post program questionnaires, quantitative data 

expressed a lower-than expected growth margin of 7%, due to Student B stating an average 

negative growth in the above-mentioned three core aspects of global citizenry development. 

Provided the fact that Student B expressed significant growth throughout qualitative data 

collected throughout the program, the author attributes this quantitative anomaly to two common, 

interrelated occurrences in self-assessments on socially-embedded programs: 1) self-inflation in 

the pre-program questionnaire and 2) her personal discovery, as made evident in qualitative data 

collected throughout the program, that she has much more to learn about elements of global 

citizenry development. Removing this outlier from the quantitative data set, the average pre to 

post program growth in these three elements of global citizenry is 21%. These elements of global 

citizenry, combined with pre and post program data (including the outlier’s data) collected for 

linguistic and cultural competency, showed a 57% increase in overall global citizenry 

development (See Figure 2). 
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Serving as a tool to both foster and assess global citizenry development on a short-term 

culturo-linguistic immersion study abroad program, the RJaG proved instrumental in helping 

students reach higher levels of global citizenry by offering them a semi-structured tool to reflect 

daily on their curiosities, confusions, blunders, learning, growth and goals. Increasing 

metacognition within this short-term abroad context led to heightened student awareness, 

particularly with regard to their own cuturo-linguistic learning and global understanding, 

allowing students to become more critical of their own culture, as well as appreciative of cultural 

norms different from that of their own. While the traditional short-term study abroad program, 

including coursework, homestays and tourism, has its benefits, there are many additional 

advantages to adding a structured service learning component to programming. On this program, 

service learning programming, coupled with the implementation of the RJaG, clearly proved 

beneficial to the students, but also assisted study abroad faculty and administration, by offering 

them a closer look at the effects of specific programming elements on students, and, in doing so, 

will help study abroad faculty and administration to improve the UW-Colleges Peru 

Universitario program experience for future participants. 
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Future Work 

 Given the mixed methods research design of this particular paper, it is clear that the study 

abroad community at large could benefit from a more comprehensive cross-section of the overall 

short-term study abroad population. While qualitative data clearly expressed significant growth 

across all levels of global citizenry development, quantitative data patterns can easily be 

disrupted by one single outlier. In order to be able to make larger inferences, outside of 

programming improvements directed specifically toward the UW-Colleges Peru Universitario 

program, the RJag is currently being modified and catered to additional short-term study abroad 

programs ran by HOST. All post-secondary faculty and administration in charge of HOST-

provided study abroad programs currently have access to the RJaG. Providing the RJaG to 

interested study abroad professionals, both within and outside of the UW-Colleges system, will 

lead to a longitudinal study of Global Citizenry Development on short-term culturo-linguistic 

immersion study abroad programs. With larger data sets, due to an increased number socially-

embedded programs implementing the RJaG, the author intends to uncover results that can serve 

the study abroad population at large, providing overarching best practices for global citizenry 

development-focused study abroad programs.    
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